
TEACH j NG TOUCHFOR HEAlTH:
AN EK PERSPECTIVE

BY RICHARDHARNACK,M.REL.

Teactling TOUCHFOR HEALTH is gn::at fun and exc i t emeut .
Once st uderit s Q_iscover their own ability to brt no positive
changes for themsel ve s and others, they ",'ant t o 1 e;:.Jr'nmore
in order to become even more effective agents of self' and
human improvement. AS teachers of TOUCHFOR HEALTH, we ar'e
the catalysts for this change in ppople's lives. I define
"teacher" as someone who t nspI r es t.heir "students" It) become
better than themselves.

In EK FOR KIDS, Paul Dennison, Ph.D. lists the followiny
characteristics of an integrated teacher:

"1. I give mv student tasks with which he can succeed,
so he can experience many "wins" every day. and is not
afraid of new challenges!
2. 1 enj oy my students' liigh ener qy . I seem to antic)
pate events so that I feel I am making the right
choices an alii challenged to guid(~ over a t t situations
when ~he stress level is intense.
3. r gui dt'~my studen t to discover the wo r k he loves
aud to experience the int r insi c reward o l personal
ach i evemen t .
4.. I alia",' mvse Lf to be vulnerable and <1 real person
in front of my student, teaching him that even adults
continue to learn and to gI'O",l. I expect that my s t uuen t
w i 1 i use my 1earn i ng CIS a step to his own gr'o""tl1, and
that he wi 11 become greater than my se I f.
5. I love to teach and learn so much flam my s t ucrent t
My relationship with him keep~ my ideas flowing. My
daily life takes on renewed meaning as it is trans-
fonned through the magic of human exchange."
(,EK_[.QI~ K~l..)~. Dennison & Hargrove. P.64, 198'5.)

In the first principle, the main idea is that success is
learned. In TOUCHFOR HEALTH, we teach people how to be-come
successful in their ab i 1i t v to take care of themselves.
This is why Dr. Thie has promulgated TFH as a L~achjny sys-
tem, to pr-ovl de people with a gentle, caring. aIlli err ec t ive
1!lethad 0 f se I f care. When we show someone Ilo\\" ttJ improve
their body response bv stimulating .spect r t c r orLex points,
we have shown them how to have success. In TFH classes,
once the students begin to have successes III their practice,
Wf.> then snow them a new level of practice and aware nes.s,
thus creating a new challenge for them. (NG: CHALLENGE is
t nat wnich compel zs us to use our creative eXlergi~~s. OBSTACLE
is something which frustrates our cre at t ve E~lJeT'!:,:lies.1
Thus we teach Fix-As-You-Go in the first class, then Mid-Day
j\licl·Night and the Clock the next class, then Five Elements,
etc. Each of these is a challenge to :3 new levi'.'! of Qnd(~L:.
st ;::H,l_cl i I,l_g •
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PRACTICE #1. Demons~rate how easy muscle testing is by
nav iun t ho .st ud en ts pre ss ou 1'1 sol id sur-face w i til just
enouun pr essur e to feel its' sol id 1t y . No,",' have tfJem app Iy
rhe samp pressure tiJ a soft surface so they may feel the
difference. (mee they have all felt the difference. lead
them throuon tile ll~ musc 1e r.es t s . As t hpy find mu sc'Ies
that t nev fp(~l as "Hot working". stiow [hem the correction
points userl to "fix" the muscle, G\) t nrouon all 14 muscles
in this way. This takes 1 - 2 hours to do. At the end of
this particular prRctice. announce to your students that
t.hev have done thf~ir first TOUCH FOR HEALTH balancing. This
practice gives all of your students their first level of
success and teaches them how to rely upon their own judge-
ment as to what constitutes a muscle in need of -fixing".

The next EK ch a rac t e rLst i c is, "I enjoy uw student,s' high
ener cv ... " Thi nk back to the v ery first time you eli scovered
vour abilitv to test a muscle and correct it so it worked
better. Remember the confusion. excitement. dim understand-
ing, hope. and concern you had at that moment? How later
this same feelin9 became cur t os i t.v as to hOIA.'did TOLTCH FOR
HEALfH work. so you became involved in learning more? tn
teaching, the d i f t t cu Lty does not lay in gettir.g sr.uderrts
excited and curioys. When allowed to discover fOJ' them-
selves, your students will generate their own excitement and
interest. A tp':1.cherfac iii tf,ltesthe Iear-ning process by
providing general _guidE!!ines which help their students
acquire their own paI'Licular levp} of skill and knowledge.
Whpn you sense a s t.udent becomi ng rrus t.ra t ect ov e r somethi \lg
during class, this is the time to gently step in and provide
assuran~~ that t.h ey are OK. Di scovel' wna r. is frustra t ing
them. t heu ctemon s tr-ate what they need to change, ei ther at
the skill level, or, the understanding level, to become
sllccessful. DO NOT OVER-BURDEN THEM WITH UNNECESSARY
DErAILS AND INFORMATION! Just provide them with general
9uidelines to get t.hem out of the i r' frustration. This then
allows them to again feel their excitement at learning some-
thing new.

PRACTICE #-:.:.. You are about to present to your students
an aspect of TOUCH FOR HEALTH you find comp Ltca t ed . Your
challenge is to _;i_ummarizethe process into the least amount
of "guidelines" that will allow them to practice the
particular technique so they can learn it. The trick here
is be concise and informative. No one explanation should
be any longer than 20-30 minutes. Give your students "rules
of thumb" to f o llow . the se allow them to "do" r i uht, away,
and allow them to discover the process for themselves.

147



In t hr- th i rd prt nc to l e . t.he cha ll enne to tJ'actl("r.'; is to
di scove-r just what exc ir.e s our students, Iliad ;,j student
ask me if 1 eve r got bo re-d t eac h inc t.he "isame U'liI1~J" \'l·::ar
round My response was. and stit1 is, every class is
different, so there is no way I coul d possi b Lv tec1ch the

.. Sdme th i nQ" • Th e e.":c i telllE~nc :'Hlei .iov of t.e a ch l n~, come s f'rom
d t sc overt nc i.3..lle~ the prLnc ip l es of TOUC::HFOR HEALTH with
vo ur students.. Whi l e the ueneral cont ent. is t he same, {"[-jell
class ue t erml nes the emphasi~ of t.he "c ur r i cu jum" whicn it
wants to learn. ~ve provide t.ne ~WrH:!t-ali nr or mat i on ro r our
students, but it is in response to U'IIC,jr own level of
I nt er es t and exc i tement t.ha t w~~ c orrt t nua i 1~l stl i ft the em-·
ohas i s of the course, SOUl(' of vour student,s'. wi l I find ('mot-
l onal str ess re Lea.se of l nt.ere s t, whi Le others wi II find t.he
muscle wo r k interesting, and SIt 11 o t ners 1.1.'1II be ra scluar.ect
by the prlncLp l es (If acuounc t ure . Each w111 find t nc i r own
way as long as we pr ov i de ~lt'neraj quidel,;L!lt~.;; whi c n enllctOCp
their ability to discover for themselves.

PRACTICE #3. Review your curriculum fOl' your class, Is it
the same as the f l r s t time you t:all~Jht? If it is. do vo u
teach in the same way'? Disco\i".~r fur yoursel f now m811y' d i f--
fecent ways there are to teach the same basic cuntent. How
does it feel to know so many differeIlt and successful ways
of teaching? Stop for a momen~ and make a list of possible
ways of teaching muscle testing.

The fourth statement o~ the integrated teacher begiIls,
"I al10\,11 myself to be vulnerable ... " This may' be d i rrt cu l t
in that it requires we step out of the r o l e (If "tedchr'r".
"ment.or ' or "expert". '\s long as we are playing a ro l e . ~"e
can be "too perfect" for our students. Such a role leaves
very little room for us to t ear n and grow \'<!l.:t"J) our students,
I n teaching, it is eli f f i cu It HQJ_. _tQ_ teQch_ ever:.ytlltng_~e
h[1(1w! To teach "eveorthinq" puts a strl_H!Jht'jFlckf~t on our
students' mi nds . It puts us in the position of "authoritv "
which does not allow them to discover their own "inner
authority". For' example, the "au t hor-Lty " model of t eac hLnq
is I l ke giving a starving peop l e food to eat, tItUS cr ea t.t nn
a r e l i auc e upon YOlu.:_al~_LLttv t.Q_p_rov i!c1~. The modeI of tedch i n~J
I am suqgest i nq . teaches peop l e how to groIN' t.hei r own food
so t.hev can become _$t~ 1f -st!Lf:ic 1ent , Thus, g1 vI ng .9_lJ id_~_L.lJ!_~'{?
ut iii ZE'S thi S second mode I . Guide 11nes Q9...il1t_j;,_pe ..\Ilqy. they
do not tell t he st.udent how to get there, This is exc Lt I nu
in a very positive manner. Now your students have the way
opell to them to become even greater' than you. This IS truly
wonderful, for your students ~ill honor you and respect you
for having made it possible for them to grow. This is the
greatest accolade any teacher can hope for.

PRACT'I CE #4, Hr','V.t e\~1 your course OU t ] ) fH: and your gE~nerCl]
explanations. wnere ts it appr'opl'iatE' to "t eac n less"?
(,i ve your studellt.s SOilh'" o(~nera] quidpl i nes and pr ov t de t hem
w i t.n 11 bitolioDraplly with whi ch thE'Y can bf~~lin their own
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voyage of discovery.

The fi fth character-istic (If r.rie i nt.eo r e ted t eac he r a) 10\,;s
1'01' the 1_(:;,flch'2L__t_Q_D.ro~. ,. I love to t: e ac h ariel 1eH.l-n s(, witch
rrom mv <t.uuen ts i " It is too easv to stay in til".' col e of
"tE:'~"ChPl" or "mentor" becau.se WE' fi.nd it "c omfo r t.ab I e ? •

Being "comfor-L<'Jble" is d hotno La t.era l a t tLt.urte . Comfort. is
not growt h! There was an ex pe r iment. o one se\.'l~ra 1 y'ears
aDo (In ttlp growth of aI uae . Tn one t ank the re searc ne r s put
pVi:_..r~·Uling t.ney could third, or t na t was c onduc Lve to the
qr owt.h or HI~lde (prop(~!' t.emper a t nr-e . uu t r t t t on . f~t.C .. ,), In
ono t ner tank t hev prov ided i t t.ti e in tne way of sUPP(Jrt
for the a l qae t her e . AS expected the first t.arn; slio~'ed a
rapid orov.'I.:h of a l uae , wn i l c t.he other tank nad a ve r-y
s t ow growtt, rate. Yet, t tie longer the exper-iment t as t.ed ,
the first tank h~gan to die out. while the second lank began
to thrive! Human be i nu.s fAre not t oo d i f fe re n r from t.rre se
algae in this respect. If ~e are teaching for our own sake
and cornf ort . tnen more than Li ke l v we will cle\.'elop C:t "com-
fort zone" ar ourid our teaching, ou t s ide o f which \<.'<? do not
go In ~eaching the goal is not LO teach what we already
know , It is to learn somethir,g new! The mos t. suc ceas ru l
r.eac he rs I have known were those wt t l t no to learn f r om
their students. Martin Bubl2r once stated. "All life is
Ineeting.~ From the very first moment we step into our TOUCH
FOR HEALTH "classroom", we meet a completely new situation
unl ike any ot.her we nave be-en in before. In t na t moment,
be open to learning just what is "new" H.t,out TOUCH FOR
HEALTH.

PRACTICE #5. As you walk around during your class practice
sessions, look r o .see the "new" ways YOUt- students are doing
things. Thus, if a student is hulding the neuro-Iymphatic
point 1.igh_UJ:: and tne muecl e responds, do not t.e l I them this
is "wr onu ? • Thev got a pos it. i ve re spcn se from the muse 1e!
'rr v out t hei t: "method" vou r se I f to spe if i 1'. \ ...or ks for you.
Demonstrate for r.he student now we do tile fwuro'-lymptlatic in
lOUCH FOR HEALTH, thus giving them valuable jnforma~ion.
Howe ve r , r-emember- ~'01l are only' "c or-r-ec r.t no " information,
not the student.

The thing I find most exciting in using EK in my TOUCH FOR
HEALTH classes .• is that it opens new avenues for the student
and myself. In all l eve t s of classes, ITW, TFH I, II, Ill,
"special" workshops, et.c . . it is the willingness of the
students to learn that impresses me most. How then can I
he wiLl inq to do less? There is no "right" knowledge. or
~wrong" knowledge. There ar'e effective ways and less
effective wav s of do t uc things. .rus t as we teach in Foo(l
Sensitidty testing the three broad cat eoo r tes of food
(Din'Genic, Biu-static, Bio cidic), but not what. foods fall
into which ca tenor v , thus ou", teaching of TOUCH FOR HEALTH
pro~ides broad categories for people to fill in for them-
st'lves.
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PRACTICE #6, This practice is for you as a teacher. First
have someone test your supraspinatus in the clear. N(JI.\.'do
;;1 tew cross c raw I anel be r-etested to make ce rt a in you are
OK w j ttl cross craw l . Now ttl ink about be ing a successful ',j,

TOUCH FOR HEALTH instructor' at all levels. Have vou r sllpr~'l-
spin~1tus re-tested. Did it "zsw Lt.ch off"? Cross c r av..,} , Ar e
you sti.ll OK w i t.h c r oss CI'a\IIl? If not. do the homolateral
c r awI . Does vou r supr-a sp i nar.us "s\liitctl on" after rne homo-
later31 crdwl? if thinklng about being a successful teacher
has caused you to "switch off~ to the cross crawl and to
"swi tell on" to the nomoLat era I craw l , t hen you are going
to eni oy the co r r ec t ion . Keeping a defi n i t e image in mind
of bl.·]n~l a suc ces s f u l t.eacn e r . cross crawl 25 repetitions
with your eyes up to the left. Once this is complete. turn
your' e~'t?S clown to the ri uh t and do homolateral crawl count,
ing aloud to 10. f'l!einforce t he cross crawl by t ni uk i nu of
wna t a successful teacher is, cross crawl and I'e t es t tile
supr3spinatus, DOt~S it now "Sl.<:i.t ch on" for' successful
teaching in the cross crawl state? Great! No~ to complete
the int.eqra t i on of this illlage for vour se t f , extend your arrns
out to tlle side and slowly bring your hands together inter-
t oc k t nu t he finuers, Hold the image/feel ing of successful
ti~actJer t n r ouonou t. Nuw go out and teach!

l:~sllccessful,., includes how you view vourse lf as an in-
s t r uc t or. 1lOW mucn you want to make ruonetari l v , now many
sLudents you want to teach, your level of effectiveness,
e t c . Iii other words, include as manv differ-ent levels as
possible to yOU!- image of "success",)
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